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New Bedford’s Writing Expectations 
 
 
Routine writing: New Bedford School District will expect daily routine writing for one half hour each 
day, such as short constructed-responses to text-dependent questions, building content knowledge 
and to provide opportunities for reflection on a specific aspect of a text or texts. Routine written 
responses to such text-dependent questions allow students to build sophisticated understandings of 
vocabulary, text structure and content and to develop needed proficiencies in analysis. 

Narrative Writing expectations: Narrative writing will be practiced weekly within the Reading Street 
curriculum and Writing to Sources text. Students will also be given Common Formative Assessments 
(CFAs) twice per year to assess their narrative writing skills at the beginning of the school year and 
the end of the school year.  

Narrative writing offers students opportunities to express personal ideas and experiences; craft their 
own stories and descriptions; and deepen their understandings of literary concepts, structures, and 
genres (e.g., short stories, anecdotes, poetry, drama) through purposeful imitation. It also provides 
an additional opportunity for students to reflect on what they read through imaginative writing and to 
practice sequencing events and ideas through narrative descriptions 

Literary Analysis and Research Simulation (analytic writing): Literary Analysis and Research 
Simulation writing will be practiced weekly within the Reading Street curriculum and Writing to 
Sources text. Students will also be given Common Formative Assessments (CFAs) twice per year to 
assess their literary analysis and research simulation writing skills at the beginning of the school year 
and the end of the school year. 

Literary Analysis and Research Simulation  (analytic writing) writing should put a premium on using 
evidence (RL/RI.4.1), as well as on crafting works that display some logical integration and 
coherence (W.4.4, W.4.5 and L.4.1–3). These responses can vary in length based on the questions 
asked and task performed, from answering brief questions to crafting longer responses, allowing 
teachers to assess students’ ability to paraphrase, infer, and ultimately integrate the ideas they have 
gleaned from what they have read. Over the course of the year, analytic writing should include 
comparative analysis and compositions that share findings from the research project. 
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Writing to Sources 

Reading Street Common Core Writing to Sources provides comprehensive flexible resources for 
writing instruction for students in Grade 4 utilizing Common Core State Standards for Writing. Writing 
to Sources utilizes the 3 PARCC writing genres: Narrative, Literary Analysis (argument and 
explanatory), and Research Simulation (informative).  

Writing to Sources includes six units of instruction that focus on a specific mode of writing and is 
comprised of three types of writing tasks that are associated with the Common Core Standards. 

Write Like a Reporter within the Writing to Sources writing instruction has students respond to one 
source—the main selection anchor text—by citing evidence from the text.  

Connect the Texts writing instruction within the Writing to Sources has students write to two sources: 
the main selection anchor text and the paired selection.  

Prove It! Writing instruction is yet another writing opportunity within the Writing to Sources writing 
instruction that gives students opportunities to demonstrate their understanding while collaborating 
with their peers. They complete performance tasks by writing in response to what they read using 
multiple sources from the unit.  

Connect the Texts within the Writing to Sources writing instruction provides you with additional 
lessons for students to practice the different genres within each mode of writing.  

Writing to Sources Lessons  

Every lesson in Writing to Sources has a Student Prompt reproducible. The prompts ask students to 
reread passages from the Reading Street student edition and complete writing tasks. The engaging 
tasks provide students with opportunities to analyze, synthesize, and evaluate texts and create their 
own written responses. Students then share their responses in collaborative discussions with their 
peers.  

More Connect the Texts in the Writing to Sources writing instruction provides additional lessons 
specific to writing forms within all modes of writing; argument, informative/explanatory, and narrative 
are included. 

Grade 4 students reread several selections from the units and take notes on the sources. They 
respond to three evidence-based short response questions, using details from the texts. They 
discuss their ideas in small, collaborative groups and then write Narrative, Argumentative, and 
Informative/Explanatory essays on their own about lessons learned from their text based fiction and 
non-fiction stories. They use facts, details, sequence of events, transition words, words/phrases to 
link reasons for opinions, compare and contrast common character traits, and use of character 
dialogue and examples from the texts as support of their ideas.  
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Daily Writing Routine and Expectations 
 

 During the Literacy Block, teachers must create a writing block for 30 to 40 minutes daily for the 
following writing instruction. 

 All students will have a writing folder for their writing pieces and instructional reference sheets 
needed to complete the writing process. (transition words, adjectives, examples of dialogue, 
etc.) 

 
Days 1 and 2: 
 
In the Writing to Sources Book, utilize the “Connect the Text” from Day 4 in the Reading Street 
teacher’s manual from the previous week.  Refer to the Writing to Sources information as referenced 
in the margin (on Day 4) as your instruction. 
 
Day 3: (Writing Block) 
 
Reading Street teacher’s manual: From the Reading Street teacher’s manual (Day 3), students must 
complete #5, Look Back and Write as part of their weekly assessment.  Students will close read and 
annotate the text to find text evidence with their teacher during reading, and then during their writing 
block, students will use the fact and details from their close read and cite evidence to write their 
responses. 
 
Days 4 and 5: 
 
Reading Street teacher’s manual: Refer to Writing to Sources as referenced in the margin on Day 3 
and follow the directions cited for Write Like a Reporter in the Writing to Sources text. 
 
Day 6: 
 
Use Day 6 to conference with the students and to provide feedback using one writing piece during 
the week as a formative assessment tool. The student will choose the writing piece to improve, and 
the teacher will provide feedback to the student to improve and enhance their writing piece to 
become a polished, finish piece of writing. 
Teachers may want to utilize more than 30 minutes on Day 6 to conference with students, or an 
additional day may be needed.   
 
Note: 
 
Reading Street College and Career Unit Tests: 
 
Students will no longer be required to complete the writing section.  The writing expectations 
will be utilized through the Writing to Sources assignments and the Common Formative 
Assessment writing assessments. 
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ELA/Literacy Standards for Grade 4 

 

The Common Core State Standards call for students in grade 4 to continue to build their stamina and 
skill to proficiently read challenging, grade-appropriate complex literature and informational text 
(RL/RI.4.10) such that they can draw on or infer specific details and examples from the text 
(RL/RI.4.1). Students perform specific tasks targeted in the standards, from describing how focusing 
on different details affects a text to summarizing both the main and supporting ideas, explaining what 
happened and why, and recognizing allusions to significant characters found in mythology. They are 
expected to offer reasons and evidence to support particular points being made in a single text and 
integrate information from two texts on the same topic or theme (including traditional literature from 
different cultures). Additional Standards for Reading Literature (RL.4.2-9) and Standards for Reading 
Informational Text (RI.4.2-9) offer detailed expectations for student academic performance in 
preparation for college and careers. 

 

When participating in class, students should both paraphrase accurately and respond effectively with 
information during discussions in ways elaborated in the Standards for Speaking and Listening. 
Reading complex texts that range across literature, history, the arts, and the sciences will also build 
the vocabulary skills of students as well as improve their fluency and confidence, leading to success 
in later grades. 

 

One new Writing Standard that begins in grade 4 supports the close connection between reading 
and writing (W.4.9). It requires students to draw evidence from literary and informational texts to 
support analysis, reflection, and research. Students should be able to produce a variety of written 
texts, including opinion pieces, explanations, narratives, and short research projects — each of 
which presents evidence in an organized fashion to clarify the topic under discussion for the intended 
audience. 

 

The Standards for Reading: Foundational Skills specifies that in addition to the continued 
development of word analysis skills (RF.4.3), reading fluency assessments administered at the start 
of the year (and throughout the year as necessary) should be used to determine a student’s fluency 
level. Students not yet fluent and students learning English will need direct fluency instruction. Like 
their more proficient peers, they will need opportunities to build fluency through independent reading 
and opportunities to analyze closely how syntax and the meaning(s) of the text influence expression 
and phrasing (RF.4.4). 
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Writing to Texts  

The balance of student writing should be 65 percent analytical (30 percent opinions and 35 percent 
to explain/inform) and 35 percent narrative with a mix of on-demand and review-and-revision writing 
assignments. Building student competence and confidence with technology should be part of 
instruction. To help curriculum developers and teachers plan, refer to the Writing Standards 
Progression Chart from Grade 3 to Grade 4. This chart is included to help understand and unpack 
the writing standards. The chart traces (in side-by-side fashion) the changes to the Writing Standards 
between the previous and current grades.  
 
For Reading and Writing in ELA/Literacy 
Students are expected to take a close look at the texts they encounter through the lenses of the 
following skills rooted in the standards. 

Cite evidence: The goal of close, analytic reading is for students to be able to discern and cite 
evidence from the text to support their assertions. In grade 4, students should refer to details and 
examples from the text when explaining what the text says explicitly and when drawing inferences 
from the text (RL/RI.4.1). 

Analyze content: The content of each text should determine which standards (RL/RI.4.2-9 and 
SL.4.2-3) to target, allowing teachers to focus instruction and ensure that all the standards have 
been taught by the end of the year. 

Study and apply grammar: While grammar is meant to be a normal, everyday part of what students 
do, students should be taught explicit lessons in grammar as they read, write, and speak, guided by 
L.4.1-3. 

Study and apply vocabulary: To focus vocabulary instruction on words that students would be 
encouraged to use in writing and speaking, students should be given 5–10 Tier 2 academic words 
per week for each text (L.4.4-6). Students require multiple exposures to targeted vocabulary words in 
authentic contexts to retain an understanding of the words’ meaning(s) and use the words effectively 
when writing and speaking. 

Conduct discussions: Students should engage in a range of collaborative discussions (one-on-one, 
small group, teacher-led), enabling them to build effectively on one another’s ideas while clearly 
explaining their own (SL.4.1). 

Report findings: Students should orally tell a story, recount an experience, or report on a topic or 
text in an organized manner using appropriate facts and relevant, descriptive details to support main 
ideas or themes while speaking clearly, at an appropriate pace (SL.4.4-6). 
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Writing Standards Progression from Grade 3 to Grade 4 
 
In grade 4, students write with increasing sophistication to present the relationships between 
ideas and information efficiently. Additionally, students are expected to demonstrate 
sufficient keyboarding skills to type a minimum of one page in a single sitting. They are also 
expected to meet the grade-specific grammar and conventions standards and retain or further 
develop the skills and understandings mastered in preceding grades (refer to L.4.1-3). 
 

Grade 3, Standard 1 (W.3.1) Grade 4, Standard 1 (W.4.1) 

Write opinion pieces on topics or texts, supporting a point of 
view with reasons. 

Introduce the topic or text they are writing about, state an 
opinion and create an organizational structure that lists 
reasons. 
Provide reasons that support the opinion. 
Use linking words and phrases (e.g., because, therefore, 
since, for example) to connect opinion and reasons. 
Provide a concluding statement or section. 

Write opinion pieces on topics or texts, supporting a point of 
view with reasons and information. 

Introduce a topic or text clearly, state an opinion, and create 
an organizational structure in which related ideas are 
grouped to support the writer’s purpose. 
Provide reasons that are supported by facts and details. 
Link opinion and reasons using words and phrases (e.g., for 
instance, in order to, in addition). 
Provide a concluding statement or section related to the 
opinion presented. 

Grade 3, Standard 2 (W.3.2) Grade 4, Standard 2 (W.4.2) 
Write informative/explanatory texts to examine a topic and 
convey ideas and information clearly. 

Introduce a topic and group related information together; 
include illustrations when useful to aiding comprehension. 
Develop the topic with facts, definitions, and details. 
Use linking words and phrases (e.g., also, another, and, 
more, but) to connect ideas within categories of information. 
Provide a concluding statement or section. 

Write informative/explanatory texts to examine a topic and 
convey ideas and information clearly. 

Introduce a topic clearly and group related information in 
paragraphs and sections; include formatting (e.g., 
headings), illustrations, and multimedia when useful to 
aiding comprehension. 
Develop the topic with facts, definitions, concrete details, 
quotations, or other information and examples related to 
the topic. 
Link ideas within categories of information using words and 
phrases (e.g., another, for example, also, because). 
Use precise language and domain-specific vocabulary to 
inform about or explain the topic. 
Provide a concluding statement or section related to the 
information or explanation presented. 

Grade 3, Standard 3 (W.3.3) Grade 4, Standard 3 (W.4.3) 
Write narratives to develop real or imagined experiences or 
events using effective technique, descriptive details, and 
clear event sequences. 

Establish a situation and introduce a narrator and/or 
characters; organize an event sequence that unfolds 
naturally. 
Use dialogue and descriptions of actions, thoughts, and 
feelings to develop experiences and events or show the 
response of characters to situations. 
Use temporal words and phrases to signal event order. 
Provide a sense of closure. 

Write narratives to develop real or imagined experiences or 
events using effective technique, descriptive details, and 
clear event sequences. 

Orient the reader by establishing a situation and introducing 
a narrator and/or characters; organize an event sequence 
that unfolds naturally. 
Use dialogue and description to develop experiences and 
events or show the responses of characters to situations. 
Use a variety of transitional words and phrases to 
manage the sequence of events. 
Use concrete words and phrases and sensory details to 
convey experiences and events precisely. 
Provide a conclusion that follows from the narrated 
experiences or events. 
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Grade 3, Standard 4 (W.3.4) Grade 4, Standard 4 (W.4.4) 

With guidance and support from adults, produce writing in 
which the development and organization are appropriate 
to task and purpose. (Grade-specific expectations for 
writing types are defined in standards 1-3 above.) 

Produce clear and coherent writing in which the development 
and organization are appropriate to task, purpose, and 
audience. (Grade-specific expectations for writing types are 
defined in standards 1-3 above.) 

Grade 3, Standard 5 (W.3.5) Grade 4, Standard 5 (W.4.5) 

With guidance and support from peers and adults, 
develop and strengthen writing as needed by planning, 
revising, and editing. (Editing for conventions should 
demonstrate command of Language standards 1-3 up to 
and including grade 3 on pages 28 and 29.) 

With guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, and 
editing. (Editing for conventions should demonstrate command 
of Language standards 1-3 up to and including grade 4 on 
pages 28 and 29.) 

Grade 3, Standard 6 (W.3.6) Grade 4, Standard 6 (W.4.6) 

With guidance and support from adults, use technology to 
produce and publish writing (using keyboarding skills) as 
well as to interact and collaborate with others. 

With some guidance and support from adults, use technology, 
including the Internet, to produce and publish writing as well 
as to interact and collaborate with others; demonstrate 
sufficient command of keyboarding skills to type a 
minimum of one page in a single sitting. 

Grade 3, Standard 7 (W.3.7) Grade 4, Standard 7 (W.4.7) 

Conduct short research projects that build knowledge 
about a topic. 

Conduct short research projects that build knowledge through 
investigation of different aspects of a topic. 

Grade 3, Standard 8 (W.3.8) Grade 4, Standard 8 (W.4.8) 

Recall information from experiences or gather information 
from print and digital sources; take brief notes on sources 
and sort evidence into provided categories. 

Recall relevant information from experiences or gather 
relevant information from print and digital sources; take notes 
and categorize information, and provide a list of sources. 

Grade 3, Standard 9 Grade 4, Standard 9 (W.4.9) 

(Begins in grade 4) 

Draw evidence from literary or informational texts to 
support analysis, reflection, and research.  

Apply grade 4 Reading standards to literature (e.g., 
“Describe in depth a character, setting, or event in a story 
or drama, drawing on specific details in the text [e.g., a 
character’s thoughts, words, or actions].”).  
Apply grade 4 Reading standards to informational texts 
(e.g., “Explain how an author uses reasons and evidence 
to support particular points in a text”). 

Grade 3, Standard 10 (W.3.10) Grade 4, Standard 10 (W.4.10) 

Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time frames 
(a single sitting or a day or two) for a range of discipline-
specific tasks, purposes, and audiences. 

Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences. 
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Grade 4 Summative Assessment   

PERFORMANCE-BASED COMPONENT 
 
LITERARY ANALYSIS TASK 
 

NARRATIVE TASK RESEARCH SIMULATION 
TASK 

The Literature Task plays an 
important role in honing 
students’ ability to read complex 
text closely, a skill that research 
reveals as the most significant 
factor differentiating college-
ready from non-college-ready 
readers. This task will ask 
students to carefully consider 
literature worthy of close study 
and compose an analytic essay. 

Grade 4 Sample Items 
Passage #1 (Permissions 
Pending for Kira 
Kira. Atheneum Books for 
Young Readers, an imprint of 
Simon & Shuster Children’s 
Publishing Division from KIRA-
KIRA by Cynthia Kadohata. 
Copyright © 2004 Cynthia 
Kadohata) 
Passage #2 (Permission 
pending. Please check back at 
a later date.)  

The Narrative Task broadens 
the way in which students 
may use this type of writing. 
Narrative writing can be used 
to convey experiences or 
events, real or imaginary. In 
this task, students may be 
asked to write a story, detail a 
scientific process, write a 
historical account of 
important figures, or to 
describe an account of 
events, scenes or objects, for 
example. 

The Research Simulation Task 
is an assessment component 
worthy of student preparation 
because it asks students to 
exercise the career- and 
college- readiness skills of 
observation, deduction, and 
proper use and evaluation of 
evidence across text types. 

In this task, students will 
analyze an informational topic 
presented through several 
articles or multimedia stimuli, 
the first text being an anchor 
text that introduces the 
topic.  Students will engage with 
the texts by answering a series 
of questions and synthesizing 
information from multiple 
sources in order to write two 
analytic essays. 

END-OF-YEAR ASSESSMENT 
On the end-of-year assessment, students have the opportunity to demonstrate their ability to read 
and comprehend complex informational and literary texts. Questions will be sequenced in a way that 
they will draw students into deeper encounters with the texts and will result in more thorough 
comprehension of the concepts.  
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Transition Words and Phrases 
 
To improve student writing, they need to make sure that their ideas, both in sentences and 
paragraphs, stick together and that the gap between ideas is bridged smoothly.  One way to 
do this is by using transitions - words or phrases that help bring two ideas together.  
 
Sequence: 
again, also, and, and then, besides, finally, first...second...third, furthermore, last, moreover, 
next, still, too, the next step, this takes us to 
 
Time: 
after a bit, after a few days, after a while, afterward, as long as, as soon as, at last, at length, at that 
time, before, earlier, immediately, in the meantime, in the past, lately, later, meanwhile, now, 
presently, shortly, simultaneously, since, so far, soon, then, thereafter, until, when, in a little while, 
afterward, by this time 
 
Comparison: 
again, also, in the same way, likewise, once more, similarly, by the way 

Contrast: 
although, but, despite, even though, however, in contrast, in spite of, instead, nevertheless, 
nonetheless, notwithstanding, on the contrary, on the one hand...on the other hand, regardless, still, 
though, yet 
 
Examples: 
after all, even, for example, for instance, indeed, in fact, of course, specifically, such as, the following 
example, to illustrate, to illustrate this point 

Cause and Effect: 
accordingly, as a result, because, consequently, for this purpose, hence, so, then, therefore, 
thereupon, thus, to this end, as you can imagine 
 
Place: 
above, adjacent to, below, beyond, closer to, elsewhere, far, farther on, here, near, nearby, opposite 
to, there, to the left, to the right 
 
Concession: 
although it is true that, granted that, I admit that, it may appear that, naturally, of course, as a result 
 
Summary, Repetition, or Conclusion: 
as a result, as has been noted, as I have said, as we have seen, as mentioned earlier, in any event, 
in conclusion, in other words, in short, on the whole, therefore, to summarize, all in all, consequently, 
from now on, in closing, simply stated, to sum up my thoughts, when all is said and done 
 
 
 
 
 
 9



Common Formative Assessment 
 
 Narrative Writing 
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Common Formative Assessment 
 
 Literary Analysis Writing 
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Common Formative Assessment 
 
 Research Simulation Writing 
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Narrative Writing-PARCC Rubric 
Narrative Task (NT) 

 
 
 
 
 

NOTE: 
 The reading dimension is not scored for elicited narrative stories. 
 Per the CCSS, narrative elements in grades 3-5 may include: establishing a situation, organizing a logical event sequence, describing scenes, objects or 

people, developing characters personalities, and using dialogue as appropriate. 
 The elements of organization to be assessed are expressed in the grade-level standards W1-W3. 

 

 
 
 
 
 
 
 
 
 
 

Construct Measured Score Point 3 Score Point 2 Score Point 1 Score Point 0 

 
 
 
 
 
 
 
 
 

Writing Written 
Expression 

The student response 
 
 is effectively developed  

with narrative elements 
and is consistently 
appropriate to the task; 

 
 

 
 demonstrates effective 

coherence, clarity, and 
cohesion appropriate to the 
task; 

 
 
 uses language effectively to 

clarify ideas, attending to the 
norms and conventions of the 
discipline. 

The student response 
 
 is developed with some 

narrative elements and is 
generally appropriate to the 
task; 

 
 
 
 

 demonstrates coherence, 
clarity, and cohesion 
appropriate to the task; 

 
 

 
 uses language to clarify ideas, 

attending to the norms and 
conventions of the discipline. 

The student response 
 

 is minimally developed with 
few narrative elements and 
is limited in its 
appropriateness to the 
task; 

 
 

 demonstrates limited 
coherence, clarity, and/or 
cohesion appropriate to the 
task; 

 
 

 uses language that 
demonstrates limited 
awareness of the norms of 
the discipline. 

The student response 
 

 is undeveloped and/or 
inappropriate to the task; 

 
 
 
 
 
 

 lacks coherence, clarity, and 
cohesion; 

 
 
 
 

 use of language 
demonstrates no clear 
awareness of the norms of 
the discipline. 

 
 
 
 

Writing Knowledge of 
Language and 
Conventions 

The student response to the 
prompt demonstrates full 
command of the conventions of 
standard English at an 
appropriate level of complexity. 
There may be a few minor 
errors in mechanics, grammar, 
and usage, but meaning is 
clear. 

The student response to the 
prompt demonstrates some 
command of the conventions of 
standard English at an 
appropriate level of complexity. 
There may be errors in 
mechanics, grammar, and usage 
that occasionally impede 
understanding, but the 
meaning is generally clear. 

The student response to the 
prompt demonstrates limited 
command of the conventions of 
standard English at an 
appropriate level of complexity. 
There may be errors in 
mechanics, grammar, and usage 
that often impede 
understanding. 

The student response to the 
prompt demonstrates no 
command of the conventions of 
standard English. Frequent and 
varied errors in mechanics, 
grammar, and usage impede 
understanding. 
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Literary Analysis and Research Simulation-PARCC Rubric 
 
Research Simulation Task (RST) and Literary Analysis Task (LAT) 

 

Construct Measured Score Point 3 Score Point 2 Score Point 1 Score Point 0 

 

 
Reading 

Comprehension of Key Ideas 
and Details 

The student response 
demonstrates full 
comprehension of ideas stated 
explicitly and inferentially by 
providing an accurate analysis 
and supporting the analysis with 
effective textual evidence. 

The student response 
demonstrates comprehension 
of ideas stated explicitly and/or 
inferentially by providing a 
mostly accurate analysis and 
supporting the analysis with 
adequate textual evidence. 

The student response 
demonstrates limited 
comprehension of ideas by 
providing a minimally accurate 
analysis and supporting the 
analysis with limited textual 
evidence. 

The student response 
demonstrates no 
comprehension of ideas by 
providing inaccurate or no 
analysis and little to no textual 
evidence. 

 
 
 
 
 
 
 
 
 
 
 
 
 

Writing Written 
Expression 

The student response 
 
 addresses the prompt and 

provides effective 
development of the topic that 
is consistently appropriate 
to the task by using clear 
reasoning and relevant, text- 
based evidence; 

 
 
 
 
 
 
 
 
 demonstrates effective 

coherence, clarity, and 
cohesion appropriate to the 
task; 

 
 
 uses language effectively to 

clarify ideas, attending to the 
norms and conventions of the 
discipline. 

The student response 
 
 addresses the prompt and 

provides some development 
of the topic that is generally 
appropriate to the task by 
using reasoning and 
relevant, text-based 
evidence; 

 
 
 
 
 
 
 

 demonstrates coherence, 
clarity, and cohesion 
appropriate to the task; 

 
 

 
 uses language to clarify ideas, 

attending to the norms and 
conventions of the discipline. 

The student response 
 
 addresses the prompt and 
provides minimal 
development of the topic that 
is limited in its 
appropriateness to the task 
by using limited reasoning 
and text-based evidence; or 

 
 is a developed, text-based 
response with little or no 
awareness of the prompt; 

 
 

 
 demonstrates limited 

coherence, clarity, and/or 
cohesion appropriate to the 
task; 

 
 
 uses language that 

demonstrates limited 
awareness of the norms of the 
discipline. 

The student response 
 
 is undeveloped and/or 

inappropriate to the task; 
 
 
 
 
 
 
 
 
 
 
 
 
 

 lacks coherence, clarity, and 
cohesion; 

 
 
 
 

 uses language that 
demonstrates no clear 
awareness of the norms of 
the discipline. 

 

Writing 

Knowledge of Language and 
Conventions 

The student response to the 
prompt demonstrates full 
command of the conventions of 
standard English at an 
appropriate level of complexity. 
There may be a few minor 
errors in mechanics, grammar, 
and usage, but meaning is 
clear. 

The student response to the 
prompt demonstrates some 
command of the conventions of 
standard English at an 
appropriate level of complexity. 
There may be errors in 
mechanics, grammar, and usage 
that occasionally impede 
understanding, but the 
meaning is generally clear. 

The student response to the 
prompt demonstrates limited 
command of the conventions of 
standard English at an 
appropriate level of complexity. 
There may be errors in 
mechanics, grammar, and usage 
that often impede 
understanding. 

The student response to the 
prompt demonstrates no 
command of the conventions of 
standard English. Frequent and 
varied errors in mechanics, 
grammar, and usage impede 
understanding. 
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Student Sample: Grade 4, Narrative 
 

Narrative 

Grade 4 

On-Demand Writing- Uniform Prompt 

 

The Huanted House 

 There once was a dog who roamed an alley with another dog. That 

dog’s name was Max. The other dog’s name was Rocky. Max and Rockey 

were brother and sister, although the look nothing alike. In another alley 

not far from Max and Rocky’s there was a dog and a cat who lived together 

in that alley. The dog’s name was Surgar and the cat’s name was shantell. 

One day they all met behind a trachcan and became best buds.  

 One day while all the friends were out walking in the street and then 

Shantell(thecat) spotted a ghost flying around in a house and took off 

running to go see the ghost. Then all the dogs took off afterer her. When the 

dogs finaly cought up to Shantell they were all deep in the huanted house. 

Max and Surgar started to shake. Rocky and Shantell started to quake. Then 

a loud Boom came from the floor above them. After, Max got a brillent idea. 

They should sneak up on the monsters and attack them. 

 Finally all four animals were ready to put their maniecle plan into 

action. Shantell tip-toed up the mantel while Max and Surgar went up the 

back stairs. Which left Rockey creeping up the front stairs. When they all 

were ready to attack the monsters they heard music. The went alot like this 

Orients the 
reader by 
establishing a 
situation

Uses a variety of 
transitional words 
and phrases to 
manage the 
sequence of 
events

Uses concrete 
words and 
phrases and 
sensory details 
to convey 
events precisely 

Introduces main 
characters 
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“Shake, Shake shake dem bones now!” The friends were confused but 

quickly got back on track. Shantell gave the ready signal and they all jumped 

up. 

 They were surprized to see what they saw. They saw about a dozen 

monsters doing the monster mash. One of the vampires said “Come in dogs 

and cats. Why don’t you dance with us. So Max, Rocky, Surgar and Shantell 

danced with the monsters.” 

 

 

 

 

 

 

 

 

  

Provides a conclusion that follows from the narrated 
events 

Uses dialogue and 
description of 
actions, thoughts, 
and feelings to 
develop events and 
show the response 
of characters to 
situations 
 

The first paragraph of this fourth-grade narrative introduces the four main characters 

and the relationship between them. In the second paragraph, the writer sets up the 

story, establishing an event (the ghost chase) that brings the characters into the haunted 

house, where most of the story takes place. The sequence of events unfolds naturally and 

the writer develops these events with concrete, sensory details (“they heard music. The 

went alot like this”), dialogue (“Why don’t you dance with us”), and descriptions of 

thoughts, actions, and feelings (“they were  surprized”). Transitional words (“one day”, 

“then”, “after”, “finally”) manage the sequence of events. The story comes to a satisfying 

conclusion, which is developed over the course of the last paragraph. 
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Narrative 

Grade 4 

Revised and Edited for Student Use 

 

The Haunted House 

 

 There once was a dog that roamed an alley with another dog. That 

dog’s name was Max. The other dog’s name was Rocky. Max and Rocky were 

brother and sister, although they looked nothing alike. In another alley, not 

far from Max and Rocky’s, there was a dog and a cat that lived together. The 

dog’s name was Sugar, and the cat’s name was Shantell. One day, they all 

met behind a trash can and became best buds.  

 One day while all the friends were out walking in the street, Shantell 

spotted a ghost flying around in a house and took off running to go see the 

ghost. Then all the dogs took off after her. When the dogs finally caught up 

to Shantell, they were all deep in the haunted house. Max and Sugar started 

to shake. Rocky and Shantell started to quake. Then a loud “boom” came 

from the floor above them. After, Max got a brilliant idea: they should sneak 

up on the monsters and attack them. 

 Finally, all four animals were ready to put their maniacal plan into 

action. Shantell tiptoed up the mantel while Max and Sugar went up the 

back stairs, which left Rocky to creep up the front stairs. When they all were 

ready to attack the monsters, they heard music. The music sounded a lot 
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like this: “Shake, shake, shake dem bones now!” The friends were confused 

but quickly got back on track. Shantell gave the ready signal, and they all 

jumped up. 

 They were surprised to see what they saw. They saw about a dozen 

monsters doing the Monster Mash. One of the vampires said, "Come in, dogs 

and cats. Why don’t you dance with us?” So Max, Rocky, Sugar, and Shantell 

danced with the monsters. 
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Student Sample: Grade 4, Informative/Explanatory     

Grade 4 

On-Demand Writing, Uniform Prompt 

 

Conserving Water 

 Conserving water is a great way to help the earth. Without our water, 

plants, humans, and animals, would not be able to live. We need to save water 

because we will eventuly run out of it. Then we will have to use and drink 

saltwater. It is extremly expensive to filter salt water. This why we need save 

water. What can you do to save water? 

 One way you can save water is by getting a rain barrel. Rain barrels 

collect water so that you can water your plants with recycled water. Recycled 

water is better for plants because it is more naturail. Recycled water also have 

good nutrients. 

 Another way you can save water is by getting an airrating facet and 

shower head. These items use less water but make it feels the same because of 

more pressure. One more way you can save water is when you go in the 

sprinkelers in the summer, make sure it is in a spot where it is watering the lawn. 

 One ways my family saves water is by turning off the water when you 

brush your teeth. Water is the most important natural resorce of all with out 

water, we would die. If we ran out of water, as I said, we would die. So if you 

think dieing is bad, try to conserve water as best you can. 

 

Introduces the 
topic by clearly 
explaining 
the importance of 
water and posing a  
focusing question 

Provides a concluding section related to the explanation presented 
 

Develops the 
topic with facts, 
definitions, 
concrete details, 
and examples 
related to the 
topic 
 

Links ideas within 
categories of 
information using 
words and phrases  

Uses precise 
language and 
domain-specific 
vocabulary to 
explain the topic 
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This fourth-grade piece begins with an introduction that provides important context by 

explaining the importance of water to living things and the danger of running out. The focus of 

the piece is clearly established with a question: “What can you do to save water?” 

 

Related information is organized into well-developed paragraphs. The second paragraph, for 

example, is about the benefits of collecting water in rain barrels. This idea is elaborated upon 

with concrete details from the source (“you can water your plants”) and explanation (“recycled 

water is better for plants because it is more naturail”). Linking words and phrases (“one way”, 

“so”, “because”, “also”) knit together the related ideas in this paragraph. 

 

Throughout the piece, precise words (“eventuly”, “extremly", “pressure”) and domain-specific 

vocabulary (“nutrients”, “airrating”, “conserve”, “natural resorce”) convey ideas effectively. 

Although worded a bit clumsily, the conclusion presents a logical and connected sequence of 

thought that leads the reader back to the focus of the piece (water is important; without it we 

would die; therefore, you should “try to conserve water as best you can”). 
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Informational/Explanatory     

Grade 4 

Revised and Edited for Student Use 
 

Conserving Water 

 Conserving water is a great way to help the Earth. Plants, humans, and 

animals would not be able to live without our water. We need to save water 

because we will eventually run out of it. Then we will have to use and drink salt 

water. It is extremely expensive to filter salt water. This is why we need save 

water. What can you do to save water? 

 One way you can save water is by getting a rain barrel. Rain barrels 

collect water so that you can water your plants with recycled water. Recycled 

water is better for plants because it is more natural. Recycled water also has 

good nutrients. 

 Another way you can save water is by getting an aerating faucet and 

showerhead. These items use less water but make it feel the same because they 

have more pressure. One more way you can save water is to make sure 

sprinklers are placed where they are watering the lawn in the summer. 

 One way my family saves water is by turning off the water when we brush 

our teeth. Water is the most important natural resource of all. Without water, we 

would die. If we ran out of water, as I said, we would die. So if you think dying 

is bad, try to conserve water as best you can.  
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Scoring the Narrative Writing Assessment 

   Writing Written Expression 
 

Grade 4-Narrative     

 
 Score Point 3 Score Point 2 Score Point 1 Score Point 0 

 

Writing Written  

Expression 

 

 

 

 

 

 

The student response 
 
 is effectively developed 

with narrative elements 
and is consistently 
appropriate to the task; 

 
 

 demonstrates effective 
coherence, clarity, and cohesion 
appropriate to the task:; 

 
 uses language 

effectively to clarify 
ideas, attending to the 
norms and 
conventions of the 
discipline. 

The student response 
 
 is developed with some 

narrative elements and is 
generally appropriate to 
the task; 

 
 
 demonstrates coherence. 

     clarity, and cohesion 
     appropriate to the task;  
 
 uses language to clarify 

ideas, attending to the 
norms and conventions 
of the discipline. 

The student response is 
 
 minimally developed with 

few narrative elements 
and is limited in its 
appropriateness to the 
task; 

 demonstrates 
limited coherence, 
clarity, and/or 
cohesion 
appropriate 
to the task; 

 uses language that 
demonstrates limited 
awareness of the 
norms of the 
discipline. 

 The student response 
 

 is undeveloped and/or 
inappropriate to the task; 

 
 
 
 
 lacks coherence, 

clarity, and cohesion; 
 
 

 use of  language 
demonstrates no clear 
awareness of the norms 
of the discipline. 

Place student total and 
percent for each Grade. 

 
# of students/total=% 

 
# of students/total=% 

 
# of students/total=% 

 
# of students/total=% 

School Name, Grade 4     
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Scoring the Narrative Writing Assessment 
Writing Knowledge of Language and Conventions 

 
 
Grade 4-Narrative 
Writing  

Score Point 3 
 
Score Point 2 

 
Score Point 1 

 
Score Point 0 

Writing Knowledge of 

Language 
and Conventions 

The student response to the 
prompt demonstrates full 
command of the conventions 
of standard English at an 
appropriate level of 
complexity. There may be a 
few minor errors in 
mechanics, grammar, and 
usage, but meaning is clear. 

The student response to the 
prompt demonstrates some 
command of the conventions 
of standard English at an 
appropriate level of complexity. 
There may be errors  in 
mechanics, grammar, and 
usage that occasionally 
impede understanding, but the 
meaning is generally clear. 

The student  response  to  
the prompt demonstrates 
limited command of the 
conventions of standard 
English at an appropriate level 
of complexity. There may be 
errors in mechanics, 
grammar, and usage that 
often impede 
understanding. 

The student response to the 
prompt demonstrates no 
command of the conventions 
of standard English. Frequent 
and varied errors in 
mechanics, grammar, and 
usage impede 
understanding. 

   Place student total 
and percent for each 
Grade 
 

# students/total=% # students/total=% # students/total=% # students/total=% 

   Name of School, Grade 4 
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Scoring the Literary Analysis and Research Simulation 
Writing Written Expression  

    
 

Grade 4-Literary 
Analysis/Research 
Simulation 
 

    

 
 Score Point 3 Score Point 2 Score Point 1 Score Point 0 

 

Writing Written  
Expression 

 

 

 

 

 

 

 

The student response 
 
 addresses the prompt 

and provides effective 
development of the topic 
that is consistently 
appropriate to the task 
by using clear reasoning 
and relevant, text-based 
evidence; 

 
 
 demonstrates effective  

coherence, clarity, and cohesion 
appropriate to the task; 

 
 
 uses language effectively 

to clarify ideas, attending 
to the norms and 
conventions of the 
discipline. 

The student response 
 
 
 addresses the prompt and 

provides some 
development of the topic 
that is generally 
appropriate to the task 
by using reasoning and 
relevant, text-based 
evidence; 

 

 demonstrates coherence, 
clarity, and cohesion 
appropriate to the task; 

 
 uses language to clarify 

ideas, attending to the 
norms and 
conventions of the 
discipline. 

The student response 
 
 addresses the prompt and 

provides minimal 
development of the topic 
that is limited in its 
appropriateness to the 
task by using limited 
reasoning and text-based 
evidence; or 

 is a developed, text-based 
response with little or no 
awareness of the prompt;: 

 demonstrates limited 
coherence, clarity, 
and/or cohesion 
appropriate to the task;  

 
 uses language that 

demonstrates limited 
awareness of the norms 
of the discipline. 

The student response 
 

 is undeveloped and/or 
inappropriate to the task; 

 
 
 
 
 lacks coherence, clarity, 

and cohesion; 
 
 

 uses language that 
demonstrates no clear 
awareness of the 
norms of the discipline. 

  Place student total 
and  percent for each 
Grade 

 
# of students/total=% 

 
# of students/total=% 

 
# of students/total=% 

 
# of students/total=% 

School Name, Grade 4     
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Scoring the Literary Analysis and Research Simulation  
Writing Knowledge of Language and Conventions 

 
 
Grade 4-Literary -
Analysis and 
Research Simulation 
 

 
Score Point 3 

 
Score Point 2 

 
Score Point 1 

 
Score Point 0 

Writing Knowledge of   

           Language 
        and Conventions 

The student response to the 
prompt demonstrates full 
command of the conventions 
of standard English at an 
appropriate level of 
complexity. There may be a 
few minor errors in 
mechanics, grammar, and 
usage, but meaning is clear. 

The student response to the 
prompt demonstrates some 
command of the conventions 
of standard English at an 
appropriate level of complexity. 
There may be errors  in 
mechanics, grammar, and 
usage that occasionally 
impede understanding, but the 
meaning is generally clear. 

The student response to the 
prompt demonstrates 
limited command of the 
conventions of standard 
English at an appropriate level 
of complexity. There may be 
errors in mechanics, 
grammar, and usage that 
often impede 
understanding. 

The student response to the 
prompt demonstrates no 
command of the conventions 
of standard English. Frequent 
and varied errors in 
mechanics, grammar, and 
usage impede 
understanding. 

Place student total and 

   percent for each Grade 

# students/total=% # students/total=% # students/total=% # students/total=% 

   Name of School, Grade 4     
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Reteach the Common Formative Assessments                                                         
 

Teacher Modeling: (Whole Group) 
 

1.) Teacher will use the Narrative, Literary Analysis, or Research Simulation 
Writing Task that was originally assigned to the students to model with 
the class a task that received a “3”. The teacher will model with the class 
the parts of the writing task that responds to the prompt given. 

2.) Teacher will create anchor charts to visually display in the classroom the 
following:  
 

 Narrative writing task should include: 
 

 Facts and details 
 Transition words 
 Sequence of events 
 Dialogue embedded within the narrative 

 
 Literary Analysis or Research Simulation writing task should include: 

 
 Facts and details 
 Transition words 
 Sequence of events 
 Evidence cited/text-based evidence 
 Description/comparison of the texts 

 
3.) Students should be grouped into two groups: 

a.) Those receiving a  “3”, and “2”, 
b.) Those receiving a “1” and “0”. 

 
Student Work Groups (Small Group Instruction) 
 

1.) Students who received a 3, or 2 will work together using teacher  
       modeling and anchor charts to rewrite their original writing pieces   
       using the indicators bulleted above. 
 
2.) Students who received a 1 or a 0 will work in a small group with the 

teacher revising and reworking their original writing task. 
 

 The reteaching of the writing tasks is necessary to help students 
understand the components of the writing task providing students 
with another opportunity to practice their writing skills. This 
process will also enable the student to replicate this process when 
they are given another writing task that is similar in class or on the 
PARCC.  
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